Praxis


This Praxis paper will reflect the theory of activating prior knowledge and interest based on our lesson on French prepositions. According to Vacca, Vacca, and Mraz, it is stated that “activating prior knowledge and generating interest create an instructional context in which students will read with purpose and anticipation” (172). The introduction to the lesson will be done through the collaborative of “think-pair-share.” Our lesson begins with the teacher asking the students a general question to review this specific grammar in the English language so that the students will have a better understanding of this grammar in French. This also shows the teacher how well students have an understanding of this particular subject matter. It is challenging to learn grammar in a second language if students cannot grasp the concept in their first language. Posing this question at the very beginning of the lesson allows for the stimulation of the students’ curiosity to begin formulating. Moreover, “one way to arouse curiosity about reading material is to encourage students to make connections among the key concepts to be studied” (Vacca et al. 195). In our lesson, students collaborated in groups of two and made connections by using prior knowledge of English prepositions to list them. This then allowed the students to begin focussing on the lesson at hand. 

Next, the class came back together to make a brainstorm web, consisting of all the prepositions that the students listed. This brainstorm web acted as a visual aid so that the students can view the overall variety of prepositions. Before moving onto the story portion of the lesson, it is important to ask one more time if the students understand the concept of prepositions before continuing. This will make the transition of this grammar concept between the two languages much easier if they already have a good understanding in their first language. Furthermore, it is strongly recommended that “… before reading a text, students ask and answer questions that will help them to read with a purpose [and] to recognize major characteristics of the texts [in order] to activate their prior knowledge” (Vacca et al. 193). This is known as question generation and will allow the students to go into the next portion of the lesson with a purpose in mind.

After reading the story, the class will fill in a worksheet together on the prepositions mentioned in the story. The handout is designed in the format of a word sort. A word sort requires the classification of words into categories based on the student’s prior knowledge and recently read (Vacca et al. 253). In particular, the worksheet is designed to follow a closed sort: “In the closed sort, students know in advance of sorting what the main categories are. In other words, the criterion that the words in a group must share is stated” (Vacca et al. 253). In this manner, the teacher is guiding the students in giving the different headings of different types of prepositions so students have an easier time classifying each one. The teacher will re-read each sentence in the story, which will put into context how each preposition, is used. 

In conclusion, one can see that the theory of activating prior knowledge is essential to this lesson so that students have an effective understanding in this content area. 
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